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A note from Mel Hancock, Principal: 

The information in this document serves to investigate our progress against the focus areas and targets 

within our school business plan for the past two years. This has been an extremely satisfying and exciting 

activity- you will see that we as a school have made exceptional growth and improvement in our student 

outcomes since the last report in 2018. This is due to a range of improvement strategies implemented 

over the past 3 years: 

• Implementation and consolidation of effective, evidenced whole school programs 

• Creating an effective learning environment that focus on high expectations, teacher efficacy, 

consistently applied classroom rules and a clear whole school behaviour policy that promotes 

respect and accountability.  

• Using effective explicit instruction and targeted teaching practices that includes clear lesson 

objectives, immediate feedback, reviews of content from previous lessons, unambiguous 

language, frequent checking of student understanding, demonstration of the knowledge or skill to 

be learnt, and students practicing skills with teacher guidance. 

• Data informed practice 

• Comprehensive early reading instruction that focuses on the ‘Big 6’ elements of effective reading: 

Oral language, Phonemic awareness, Phonics, Fluency, Vocabulary, and Comprehension. 

• A focus on the ‘whole child’, where students get to experience play, creativity, the arts, sports, 

digital technologies, career and workplace learning. 

• Effective differentiated teaching and learning practices, including intervention and extension 

processes so that every student has the opportunity to make progress in their learning. 

We are so proud of our school and know that our successes will continue to be amplified through our 

ongoing commitment to a positive school culture, student progress and the health and wellbeing of all 

students.  
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System and school based data will show a steady upward trend in 
student outcomes for literacy and numeracy for our stable cohorts. 

• Upward trend in NAPLAN seen in all years and learning areas from 
2018-2019 (note that there was no NAPLAN in 2020, so no data) 

• Above like schools for all years in 2019 Numeracy 

• Above like schools for all years in 2019 Reading, except Year 3, 
which was just under 

• Significantly above like schools in all years in 2019 for Writing 

• Upward trend in overall relative NAPLAN achievement from 2018-19  

• Significant upward trend relative NAPLAN progress from 2018-2019 

• Significantly positive comparative results within the Geraldton 
Network of schools  

• Significantly less students working below the National Minimum 
Standard in 2019 than 2018, with the exception of Year 3 and Year 7 
Spelling, and Year 9 Grammar and Punctuation. 

• Increasing percentage of students between 2018-2019 meeting the 
prequalification criteria for OLNA in Year 9 NAPLAN 

• Increasing percentage of students between 2018-2019 passing or 
prequalifying OLNA in Year 10 

• All PAT results show a slight to significant increase in achievement 
between 2019-2020 for all year levels, with the exception of Year 8 
Math and Year 10 Grammar and Punctuation, which declined. 

• Pleasingly, many of the 2020 PAT results sit above the National 
mean across the year levels. 

• We had a much higher percentage of students qualify for OLNA 
exemption in 2020 than in previous years. 

• As a result of Prelit instruction in Kindergarten, we saw almost all of 
that cohort get well above the median achievement in reading On 
Entry Testing, a huge increase on previous cohort results.  

• Despite average On Entry Writing and Numeracy scores  being lower 
than the median in Pre Primary, results show that students make 
significant progress in these areas between Pre Primary and Year 2.  

• Those that show limited progress have been identified through other 
school and system based testing as having learning difficulties and 
are given the appropriate interventions and support.  
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Above: Year 3 2018-2020 PAT data 

Above: Year 4 2018-2020 PAT data 
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 Above: Year 5 2018-2020 PAT data 

Above: Year 6 2018-2020 PAT data 



    

  
 

6 
 

 Above: Year 7 2018-2020 PAT data 

Above: Year 8 2018-2020 PAT data 
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Above: Year 9 2018-2020 PAT data 

 

Above: Year 10 2018-2020 PAT data 
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% of Students that Prequalified OLNA in 
Year 9 

Number 
of 
Students 
in Grade 

  Reading Writing Numeracy   

2018 0 0 0 6 

2019 33 33 33 9 

2020 76 53 59 17 

     

% of Students that Passed/Prequalified for  
OLNA in Year 10 

Number 
of 
Students 
in Grade 

  Reading Writing Numeracy   

2018 33 33 0 3 

2019 67 67 0 3 

2020 71 57 57 7 

 

We will see a 
decreasing 
number of 
students in each 
cohort working 
on Multilit 
intervention 
programs than 
in 2019. 

 
Changed from:  
 
We will see a 
decreasing 
percentage of 
students in each 
Year 1 and 2 
cohort working 
on the Minilit 
intervention 
program than in 
2019. 

 

How 
many 
groups?  
 

4 Minilit 
4 Macqlit 
 

How 
many 
groups?  

1 Prelit 
2 Minilit 
5 Macqlit 

How 
many 
groups? 

3 Macqlit 
1 Minilit 

How 
many 
students? 

31 
(what % 
of 
primary 
school 
students?) 

How 
many 
students?  

34 How 
many 
students? 

18 

How 
many 
tested off 
the 
program 
at the 
end of 
2019?  
 

11 (26%) How 
many 
tested off 
the 
program 
at the 
end of 
2020? 
 

22 (65%) How 
many 
tested off 
the 
program 
at the 
end of 
2021? 
 

 

How 
many of 
those 
students 
are 
registered 
for NCCD?  

14 (45%) How 
many of 
those 
students 
are 
registered 
for NCCD? 

18 (53%) How 
many of 
those 
students 
are 
registered 
for NCCD? 

13 (72%) 
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2019 2020 2021 

 

# of 
Students NCCD ATSI Test Off  

# of 
Students NCCD ATSI Test Off  

# of 
Students NCCD ATSI Test Off 

Total 31 14 5 11 Total 34 18 8 22 Total 18 13 5   

% 0 45 16 35 % 0 53 24 65 % 0 72 28   

  

• Although we saw an increase in the number of students taking part in intervention groups from 2019 to 

2020, this can be attributed to improved data collection and reporting processes that were developed in 

2019, leading to a more rigorous intervention program in 2020. 

• We saw a far greater number of students test out of their intervention groups by the end of 2020 than in 

2019 as a result of this program. Students that test out of intervention return to their regular classroom 

literacy program in 2021. 

• This means that we had the staff and resources available to extend the intervention process through to the 

high school, which due to the volume of students in the primary needing intervention, was not possible in 

previous years.  

• Increasingly from 2019-2021, the students remaining in intervention groups are those with an imputed or 

diagnosed learning difficulty, according to NCCD guidelines.  

• The introduction of Initialit for years P-2 has greatly reduced the need for Minilit intervention groups, 

which is a huge saving in human and physical resources.  

• This data indicates that our intervention program is having a great impact upon the learning of students 

taking part.  
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Students are able to articulate what they are learning about and what 
they would like to improve upon (learning goals) when asked, based 
upon the regular feedback provided to them by their teachers.   
Anecdotally, this is a target that is tracking well. With the increasing 
emphasis on consistent explicit teaching and learning practices and whole 
school approaches, we expect this to be an area of continued growth. 

Literacy and numeracy teachers are observed consistently utilizing the 
iStar and the targeted teaching model of instruction for lessons so that it 
is an embedded whole school process. 
Anecdotally, this is a target that is tracking well. With the increasing 
emphasis on consistent explicit teaching and learning practices and whole 
school approaches, we expect this to be an area of continued growth. 

Teachers are regularly using data to engage in learning sprints to drive 
improvement in identified areas. 
This is an area that is identified as needing more consistency across 
different learning areas. Formalised Sprints are not a process that is 
currently happening; however, various data analysis processes currently 
direct teaching and learning within literacy and numeracy across the 
school. 

• There is regular data collected around students at educational risk 
(SAER) for the purposes of intervention. Students are identified and 
regularly assessed, planned for and taught accordingly within the 
Multilit platform.   

• Comprehensive data is collected regularly within literacy using the 
Initialit program in PP-Year 2. Students identified as needing extra 
support are given one on one intervention to aid progress 

• Years 3-10 spelling data is collected weekly by teachers to inform 
teaching and improvement.  

• System data (On Entry, NAPLAN) and school based assessments (PAT) for 
Maths, Reading, Grammar and Punctuation, and Spelling serves to 
benchmark and measure longitudinal progress and areas requiring focus 
for improvement. 

• Whole school writing assessments are conducted each term to monitor 
progress and inform teaching through the Brightpath platform. 
➢ A focus on formalized sprints needs to be arranged 
➢ Increased data for Maths will soon be available through the 

Brightpath platform.  
➢ All teaching staff will participate in the ‘Teach Well’ targeted 

teaching professional learning which promotes regular checking for 
understanding processes and formative assessment for ongoing 
progress and improvement. As the number of staff proficient in 
these processes increase, so will collaboration, coaching and 
mentoring ensure its success and fidelity. 
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The rates of Aboriginal student attendance see an upward trend over 
three years 
Whole school attendance rates to be at or above 90% regular 
attendance.  
 

• The 2020 attendance rates are not available for publication as they 
were adversely affected by the COVID-19 pandemic and are not 
comparable to previous years. 

• Attendance rates within both primary and secondary Aboriginal and 
Non-Aboriginal cohorts are a continued focus for the school, 
particularly within our secondary cohorts. 

• An increased focus on workplace and enterprise learning, academic 
rigor and engagement strategies aim to support existing whole school 
strategies within our secondary. 

  

Attendance Overall Primary 
          

                       

    

Non-Aboriginal Aboriginal Total 
    

School 
Like 

Schools 

WA 
Public 

Schools 
School 

Like 
Schools 

WA 
Public 

Schools 
School 

Like 
Schools 

WA 
Public 

Schools 
  

2017 94.5% 92.3% 93.8% 76.4% 83.9% 81.2% 88.5% 90.4% 92.7% 
  

2018 94.1% 92.4% 93.7% 80% 79% 80.8% 90.3% 88.3% 92.6% 
  

2019 92.1% 90.3% 92.7% 85.9% 79.2% 79.5% 90.7% 87.6% 91.6% 
  

Attendance Overall Secondary 
               

                          

    

Non-Aboriginal Aboriginal Total 

   

    

School 
Like 

Schools 

WA 
Public 

Schools 
School 

Like 
Schools 

WA 
Public 

Schools 
School 

Like 
Schools 

WA 
Public 

Schools 

   

  

2017 91.1% 86.2% 89.7% 73% 63.9% 66.6% 84% 79.9% 87.8% 
   

  

2018 94.5% 85.4% 89.6% 63.6% 62.3% 66% 84.3% 78.6% 87.6% 
   

  

2019 90.6% 84.5% 88.8% 70.8% 63.5% 65.8% 86.1% 79.2% 86.8% 
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National school opinion survey results are positive for student, 
parents and staff, with mean scores of at least 4 out of 5 for each. 
• We did not do a National School Opinion Survey in 2020 as we did a 

School Culture Self-Assessment Survey in preparation for applying to 
become an IPS School, as seen in the results over the page. 

• All areas within this survey met the target. 

• It is worthwhile noting that we had an extremely high participation 
rate for this survey, conducted at a school swimming carnival (58 
responses). 
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Ratings described left as above. 
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The admin team has built the capacity of key staff to take on leadership 
roles within the school to enhance student outcomes, and to assist teachers 
to use data effectively to inform planning and differentiation. 
• There has been a conscious attempt to develop the workforce capacity of 

our staff to spread expertise and workload across the school, rather than be 
concentrated in admin. This has been successful, and a continued focus will 
centre on effective teaching and learning processes throughout the school.   

• Between 2018-current, the school has: 
o Distributed leadership to develop the capacity of a key teacher to 

lead literacy and targeted teaching practice. (Mr Brent Parsons)  
o Distributed leadership to develop the capacity a key Education 

Assistant to lead the Multilit Intervention Program and Learning 
Support needs across the school (Mrs Rochelle Hose) 

o Developed the capacity of a key Education Assistant to lead ICT 
problem solving and deployment, and lead public relations in social 
media (Mrs Stohney Donnelly) 

o Distributed leadership for a key teacher to develop and lead a 
comprehensive workplace learning plan for our secondary students to 
promote student retention, engagement and skill (Mr Scott Cameron) 

o Responded to the increased mental health needs of our students 
through school based engagement with Headspace & Youth Focus 
school based counselling, topping up funding for a school chaplain, 
upskilling key staff in Gatekeeper training and Youth Mental First Aid 
and expertise in emergency management processes.  

o Distributed leadership to develop the capacity of a key teacher in 
Early Childhood processes for an experienced teacher to lead AECD 
surveys and monitoring, National Quality Standards within the 
school, key assessment and data analysis (Mrs Michelle Markham) 

o Developed and distributed leadership to ensure the Manager 
Corporate Services leads all aspects of school finance, auditing, 
accounting and most human resourcing. (Mrs Tina Perry) 

o Delegated organisation of all school and interschool carnival events 
to a lead teacher (Mrs Viv Sellers) 

o Developed effective whole school collaboration and communication 
processes through the use of Microsoft 365, particularly OneNote and 
Teams, developing the capacity of all staff in ICT. 

o Expanded a number of effective parent communication processes 
through developing Facebook and Seesaw online and a AIEO and 
Elder lead ‘Yarning Circle’ weekly morning tea.  

o Utilised a supernumerary staff member to lead Aboriginal Education 
and Attendance priorities. 
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Increase the scope of the School Farm and sustainability program to serve 
and benefit external stakeholders and the local community

In 2020, the benefits of designing, budgeting and building a school farm were 
widely recognized by staff, students and families. Rather than focusing on the 
expansion of the farm itself, we are in the process of expanding upon the 
concept of enterprise learning, of which the farm is an example, in order to 
promote student retention, engagement and skill within our secondary 
students. This currently involves the creation of a school café and community 
catering opportunities, whole school sustainability projects and workplace 
learning, in addition to the continued development of the school farm. These 
projects have all warranted wide collaboration and community partnerships in 
addition to school based workplace readiness programs. 
 

Work closely with the school P&C and School Council, consult with the wider 
staff, student and parent community to make decisions about improvements 
to school grounds and strategies to improve student outcomes. 

• Successful IPS process in 2020 

• Completion of school rebranding and new uniform 

• Attendance strategy partnership with local police and businesses 

• Over $20K donated by the P&C in 2020 to improve resources and 
opportunities for our students 

Increase the engagement of our Aboriginal families and community members 
within the school throughout the year 
 

• AIEO working with local elder at Northampton Old School Community 
Initiative (NOSCI) to liaise with parents once per week to open lines of 
communication and discuss school business offsite. 

• NOSCI to bring playgroup to NDHS for play based learning activities to 
transition future Aboriginal students and families into the school and to 
build relationships 

• Cultural appreciation classes with local elders throughout the year for all 
classes 

• AIEO, Principal and Deputy Principal conduct regular home visits and school 
pickups to at-risk families to promote positive attendance  

• Food hampers and interagency support provided upon need for at risk 
families 

• Breakfast club every morning for all students 
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• Deputy Principal picks up all town students in the school bus every morning 
to promote positive attendance. 

• Family engagement to support workplace learning and increase aspirations 
for Aboriginal student future pathways. 

By 2021, establish an on-site pre-kindergarten program to support families 
in their child's developmental needs and prepare them for school 
 

• Take into account current playgroup needs for the whole community- not 
currently viable or fair to add competition 

• Working with Old School playgroup to host transition visits 

• 4 day Kindy trial in 2021 to compete with local private school 

• Increased  

Develop a comprehensive workforce plan that ensures student outcomes are 
central to employment resourcing decisions. 

• Performance management process currently incorporates workforce 
planning investigations to factor planned leave, role change preferences, 
promotion or retirement. 

• An increase in the enrolment of students with a diagnosed disability, in 
addition to an increase in diagnosing current students, has resulted in a 
need to shape the workforce to best support the changing nature of our 
students and their needs.  

• Each class has a highly skilled and trained Education Assistant that has the 
capacity to lead Multilit or Initialit Interventions, small group work for 
intervention or extension and learning support planning and collection of 
data. 

Utilize a range of income sources to resource school improvements to 
promote student engagement and school pride 
 

Over the past year, the school has successfully obtained funding through: 
- PALS Grants 
- P&C Donations 
- Cash for Cans Initiative 
- Parent and Community Donations 
- Wastewise Grants 
- Community Grants 
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1 4,535.00$                       4,685.00$                       

2 22,803.00$                    23,074.70$                    

3 -$                                 -$                                 

4 17,166.00$                    25,113.95$                    

5 -$                                 -$                                 

6 1,243.00$                       1,243.75$                       

7 -$                                 -$                                 

8 3,786.00$                       12,229.02$                    

9 7,342.00$                       7,342.00$                       

10 -$                                 -$                                 

11 Farm Revenue (Ag and Farm Schools only) -$                                 -$                                 

12 -$                                 -$                                 

56,875.00$                    73,688.42$                    

72,580.00$                    72,580.24$                    

Student Centred Funding 305,567.00$                  319,945.62$                  

435,022.00$                  466,214.28$                  

-$                                 -$                                 

435,022.00$                  466,214.28$                  

Locally Raised Funds52,873.65$       

Student Centred Funding319,945.62$     

Other Govt Grants1,243.75$         

Other  12,229.02$       

Transfers from Reserves7,342.00$         

393,634.04$     

1 19,699.03$                    17,454.51$                    

2 -$                                 -$                                 

3 141,767.00$                  156,362.37$                  

4 13,310.00$                    25,391.44$                    

5 159,456.56$                  141,334.57$                  

6 8,035.00$                       7,035.27$                       

7 10,000.00$                    10,000.00$                    

8 26,000.00$                    20,535.37$                    

9 -$                                 -$                                 

10 -$                                 -$                                 

11 -$                                 -$                                 

12 Farm Operations (Ag and Farm Schools only) -$                                 -$                                 

13 Farm Revenue to CO (Ag and Farm Schools only) -$                                 -$                                 

14 Camp School Fees to CO (Camp Schools only) -$                                 -$                                 

378,267.59$                  378,113.53$                  

-$                                 -$                                 

378,267.59$                  378,113.53$                  

56,754.41$                    

Bank Balance 154,298.25$                                 
Made up of: -$                                                

1 General Fund Balance 88,100.75$                                   
2 Deductible Gift Funds -$                                                
3 Trust Funds -$                                                
4 Asset Replacement Reserves 64,932.80$                                   
5 Suspense Accounts 4,905.70$                                     
6 Cash Advances -$                                                
7 Tax Position (3,641.00)$                                    

154,298.25$                                 

Revenue from Co, Regional Office and Other Schools

Northampton DHS
Financial Summary as at

Actual

31.12.2020

Other Revenues

Commonwealth Govt Revenues

BudgetRevenue - Cash & Salary Allocation

Voluntary Contributions

Charges and Fees

Fees from Facilities Hire

Residential Operations

Total Locally Raised Funds

Fundraising/Donations/Sponsorships

Opening Balance

Total Cash Funds Available

Camp School Fees (Camp Schools only)

Expenditure - Cash and Salary

Payment to CO, Regional Office and Other Schools

Administration

Lease Payments

Utilities, Facilities and Maintenance

Professional Development

Transfer to Reserve

Transfer from Reserve or DGR

Residential Accommodation

Other State Govt/Local Govt Revenues

Other Expenditure

Buildings, Property and Equipment

Curriculum and Student Services

Total Salary Allocation

Total Funds Available

ActualBudget

Total Bank Balance

Cash Position as at:

Residential Boarding Fees to CO (Ag Colleges only)

Cash Budget Variance

Total Forecast Salary Expenditure

Total Expenditure

Total Goods and Services Expenditure
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